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Abstract 

This paper aims to emphasize the importance of using modern technologies in the classroom within 

the context of a constructivist framework. In today‟s technology-driven world universities require 

urgent reforms in order to transform the traditional paradigm of teaching and learning and to improve 

the quality and effectiveness of educational system. To meet these challenges, it is here proposed the 

implementation of digital technologies in the constructivist classroom in order to provide innovative, 

flexible and high-quality education, both theoretical and practical. As it is well known, the central 

characteristic of constructivism is that learning is an active process in which students construct new 

knowledge based upon their prior knowledge through interaction with the environment. The 

environment creates engaging and content-relevant experiences by utilizing modern technologies and 

resources to support unique learning goals and knowledge construction (Young, 2003). The use of 

technologies in the constructivist classroom enables students to be active and collaborative, which 

contributes to improving learning achievements and increasing learning outcomes. A pilot study 

examines students‟ perceptions towards the implementation of digital technologies in the 

constructivist-oriented classroom. Data were gathered through a questionnaire with the participation 

of 85 university students. The results show that students have very positive attitudes towards modern 

technologies and their usage in the constructivist learning environment. In other words, computer and 

the Internet support learning, improve students‟ motivation, enhance creativity, support innovation, 

increase autonomy, improve the collaborative process within teamwork, encourage discussion and 

develop technology skills. 
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Introduction 
Considering current trends in 

education, it is necessary to transform the 

traditional paradigm of teaching and 

learning, toward the "learning paradigm" 

(Barr & Tagg, 1995), in order to improve 

the quality and effectiveness of education, 

To meet the challenges, schools and 

universities need to be transformed in ways 

that will enable students (future specialists) 

to be creative and innovative, to think 

critically and analytically, and to be able to 

solve real-world problems.  
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Fostering global awareness, the 

emphasis is on the need to prepare students 

for their future careers in order to become 

competitive and productive members of the 

21st century highly fluid society and 

competitive market. Thus, students would 

be able to learn and work collaboratively in 

positive working environments of openness, 

trust, mutual respect and tolerance. In that 

way, students take full responsibility for 

their learning and knowledge construction 

in the context of contemporary life. As for 

the research on 21
st
 century skills, it is of 

utmost importance to creating a computer- 

mediated learning environment that 

encourages success. Embedding technology 

support in the effective learning 

environment increases the potential to 

support insights into an innovative 

teachingand learning approach based on 

communication, interaction and 

collaboration (Vygotsky‟s social 

constructivism). The use of information and 

communication technologies (ICTs) in 

learning is a current challenge to rethink a 

number of educational issues, such as 

students‟ autonomy, motivation, and 

creativity, as well as the enhancement of 

cognitive power. As Perkins (1991) 

observes, it is necessary to activate 

learners and to support the construction of 

meaningful new knowledge on the basis of 

the existing cognitive structures. Cognitive 

tools, along with constructivist learning 

environments, guide and activate cognitive 

learning strategies and critical thinking 

(Jonassen, 1994). They can enhance the 

cognitive powers of learners during their 

thinking, problem-solving, and learning 

(Jonassen & Reeves, 1996). A student who 

uses a cognitive tool effectively should 

engage (actively), think (deeply), and 

articulate his/her knowledge (Jonassen, 

1994). 

 

The View of Technology as a Cognitive 

Tool 
Modern technologies, (computers, 

together with the Internet), are an example 

of digital technologies whose role in 

education should not be viewed as an add-

on, but rather should be viewed as an 

instructional tool for providing a richer and 

more exciting learning environment (Duffy 

& Cunningham, 1996). 

Constructivism proposes various 

technologies to promote learning. 

Computers as mindtools (Jonassen et al., 

1999) emphasises and promotes 

autonomous learning, supports interactive, 

collaborative, and student-centered 

classrooms. It facilitates cognitive 

processing and engages students in critical, 

higher order thinking about the content 

(Jonassen, 2000). In this way, the students 

learn with technology rather than receive 

information from the computer (Jonassen et 

al., 1999). 

Information and communication 

technologies can support social 

constructivist learning in various ways, such 

as e-mails, dialogues, discussion, and 

debate. 

If used appropriately, these 

technologies could add relevance and 

meaning to learning because it has the 

potential to increase students‟ motivation. 

“This technology allows learners to 

do multiple language tasks, simultaneously 

integrating all the basic language skills--

reading, writing, listening, and speaking. 

When used, it is an invaluable asset in the 

arsenal of language teaching and learning 

tools. Therefore, we must open the minds of 

the educators and motivate the learners by 

breaking down the walls of technical bias, 

unlocking the doors, and allowing the spider 

to cast her electronic World Wide Web of 

English around our students in and out of 

the classroom“ (Wilson, 2004). 

Designing and implementing digital 

technologies in the teaching and learning 

process is one of the most demanding tasks. 

So, the key challenge facing teachers is to 

refocus their teaching strategies and adopt 

new approaches, and to effectively and 

efficiently incorporate technologies into the 

language learning process. To be prepared 

for the new role in the 21
st
 century, the 

teacher needs to maximize the potential of 

digital learning by using it effectively, 

efficiently and creatively, and to provide 

models and opportunities for practical 

work. It is essential to promote information 

literacy, support collaborative working 

practices, in order to prepare students for 

the 21
st
 century workforce. 

From the aforementioned, it is clear 

that constructivist pedagogical principles 

coupled with appropriate technology show 



 

 

the potential for major improvements in 

learning practices. Together they provide 

the opportunity to make and remake the 

concept of learning, and have brought new 

possibilities for learning. In other words, 

they can allow students to learn to their 

fullest potential. 

Technologies help build knowledge 

bases, which will “engage the learners more 

and result in more meaningful and 

transferable knowledge… Learners 

function as designers using the technology 

as tools for analyzing the world, accessing 

information, interpreting and organizing 

their personal knowledge, and representing 

what they know to others” (Jonassen, 1994). 

Duffy and Cunningham (1996) state: 

Technology is seen as an integral part of the 

cognitive activity….This view of 

distributed cognition significantly impacts 

how we think of the role of technology in 

education and training, the focus is not on 

the individual in isolation and what he or 

she knows, but on the activity in the 

environment. It is the activity – focused and 

contextualized- that is central... The process 

of construction is directed towards creating 

a world that makes sense to us, that is 

adequate for our everyday functioning. 

Digital technologies can enable 

students to become more active and 

independent learners (Negroponte, Resnick 

and Cassell, 1997) argue that. Computers 

will allow students to take charge of their 

own learning through direct exploration, 

expression, and experience. 

With the use of emerging 

technologies, collaborative learning has 

become easier to implement in the 

classroom, particularly important for areas 

where culture is being learned such as the 

foreign language classroom. The computer, 

together with the Internet, is an example of 

the digital mediating technology which role 

in education should not be viewed as add-

ons, but has been largely viewed as an 

instructional tool for providing a richer and 

more exciting learning environment (Duffy 

& Cunningham 1996). 

Cognitive tools, along with 

constructivist learning environments, guide 

and activate cognitive learning strategies 

and critical thinking (Jonassen, 1994). They 

can enhance the cognitive powers of 

learners during their thinking, problem-

solving, and learning (Jonassen & Reeves, 

1996). A student who uses a cognitive tool 

effectively should engage (actively), think 

(deeply), and articulate his/her knowledge 

(Jonassen, 2000). 

It is clear that constructivist 

pedagogical principles coupled with 

appropriate technology integration show the 

potential for major improvements in 

teaching and learning practices (Živković, 

2014). They together provide opportunity to 

make and remake the concept of ESP 

learning, and have brought new learning 

possibilities for teaching and learning 

situations. In other words, they can allow 

ESP learners to work to their fullest 

potential. 

To sum up, the use of information 

and communication technologies in the 

constructivist learning environment is a 

current challenge (Živković, 2011) to 

rethink a number of educational issues, such 

as students‟ autonomy, motivation, and 

creativity, as well as the enhancement of 

cognitive power. As Perkins (1991) 

observes, it is necessary  to activate 

learners and to support the construction of 

meaningful new knowledge on the basis of 

the existing cognitive structures. 

Technologies are most successful when 

they are used to engage students in 

meaningful, relevant and authentic activities 

with open-ended software and the Internet 

(Jonassen, 2000). „Mindtools‟ (Jonassen et 

al., 1996) promote independent and 

meaningful learning, support interactive, 

collaborative, and student-centered 

classrooms, and engage students in creative 

and critical thinking while constructing new 

knowledge. 

 

Methodology 
For the purpose of this study, a 

questionnaire method on students‟ attitudes 

towards the constructivist technology-

supported classroom has been developed. 

The questionnaire includes motivation, 

creativity and innovation, autonomy, 

teamwork and collaboration in a context-

based technology classroom. 

 

Research Questions 
The following questions were used to guide the 

study: 

1. What are students‟ attitudes towards the 



 

 

use of modern technologies in the 

classroom? 
2. Do new technologies support 

motivation, autonomy, teamwork 

and collaboration, discussion, 

interaction and feedback? 

 

Data Collection 
The research was performed at the Faculty 

of Civil Engineering and Architecture in 

Niš, based on the sample of 85 

undergraduate students. Data collection was 

done in the winter semester, 2015. Data 

analysis was carried out through the 

qualitative analysis technique. It has 

produced insightful results into students‟ 

perceptions of the constructivist learning 

environment as technologically oriented. 

 

 

Results 
The results on students‟ attitudes 

towards technologies in constructivist 

learning have shown that computer and the 

Internet support learning, improve students‟ 

motivation, enhance creativity, support 

innovation, increase autonomy, improve the 

collaborative process within teamwork, 

encourage discussion and develop 

technology skills. 

Students’ Perceptions regarding 

Motivation, Creativity and 

Innovation, Autonomy, 

Teamwork and Collaboration in 

the Digital Classroom 
 

1. Motivation 

 Students are highly interested and 

involved in activities on classes. 

 They are encouraged by their 

teacher to activate in different 

ways (ideas, opinions, discussions). 

 They are motivated to perform and 

succeed for the sake of 

accomplishing a specific result or 

outcome. 

 They feel their work is recognized and 

valued, so they are more enthusiastic 

about learning. 

 They are encouraged to debate and 

enrich the subject matter with 

visual aids (charts, diagrams, 

videos). 

 

2. Creativity and Innovation 

 Students are given a chance to promote 

creativity and innovation in the 

classroom. 

 Students are able to connect things 

doing in the classroom with the outside 

world. 

 They are allowed to explore different 

perspectives. 

 They can display different ways of 

looking at problems. 

 They are stimulated with new ideas for 

the development in organizational 

contexts. 

 Students enhance skills of flexibility and 

the ability to use knowledge in different 

ways. 

 

3.  Autonomy 

 Students are given autonomy in the 

classroom. 

 They are totally responsible for all 

decisions concerned with their learning. 

 They are able to take control of their 

own learning. 

 Students are given the opportunity to 

make choice what is best idea for some 

project. 

 They develop their own ideas for 

homework assignments related to 

what is being studied in class. 

 

4. Teamwork and collaborative learning 

 It is a challenge to learn language in a 

collaborative learning setting. 

 Students have the opportunity to 

practice sharing their experiences with 

their colleagues. 

 They work together to search for 

solution, and thus, to accomplish shared 

goals. 

 They can easily solve problems together 

with their colleagues. 

 In teamwork they are able to organize 

their work effectively. 

 They can share their ideas and discuss in 

the class. 

 

5. The use of computers and the Internet 

 Modern technologies are the best way to 

acquire and create new knowledge. 

 They activate constructivist innovations 

in the modern world. 



 

 

 Educational technologies 

contribute to the realization of 

active learning (student-centred 

learning). 

 Their understanding towards using 

digital technology in the classroom is 

improved. 

 They are used to foster autonomous and 

collaborative learning. 

 They encourage students to take 

responsibility and control over their 

learning process. 

 Technologies enhance the 

cognitive power of student 

(perception, memory, judgment, 

reasoning). 

 Students are able to develop some 

applications of knowledge and skills. 

 Apps can help create a learning 

environment that keeps students 

motivated and engaged. 

Discussion 
The research study has reported on 

the effectiveness of computers and the 

Internet technologies in the instructional 

environment. It presents a challenge to 

both students and the teacher. The 

challenge for the teacher is to provide a 

relevant framework for students upon 

which they construct knowledge and 

become active participants in the learning 

process (Piaget, 1968), and to modify 

learning activities to meet students‟ 

emerging needs (Black & Wiliam, 1998). 

As far as students are concerned, 

they are encouraged to search for solutions 

to real-world problems, and thus, they are 

engaged in transformative learning which is 

essential for success in the 21st century. 

What has become particularly 

evident is that technologies help build an 

extensive knowledge base, which will 

“engage the learners more and result in 

more meaningful and transferable 

knowledge… Learners function as 

designers using the technology as tools for 

analyzing the world, accessing information, 

interpreting and organizing their personal 

knowledge, and representing what they 

know to others” (Jonassen, 1994). 

Courses used a constructivist 

instructional methodology allow students to 

interact with learning materials, and to 

explore and construct vocabulary and 

meanings. The ultimate goal of today's 

students is to acquire the ability to 

successfully communicate with others 

(professionals) in a meaningful and 

appropriate way. As stated earlier, those 

courses prepare students to communicate 

effectively in real-life situations and 

cooperate with colleagues in professional 

fields. 

It has been observed by Kim et al. 

(1999) that students in the constructivist 

learning environment have more positive 

attitudes towards learning as they share 

their experiences with their peers and the 

teacher, as well as they experience 

increasing discussions in the classroom. 

"Individuals make meaning in dialogues 

and activities about shared problems or 

tasks" (Helland, 2004). 

Besides, Brown (1996) has proved 

that constructivist learning environment 

helps students to work collaboratively and 

makes it easier to focus on a specific area 

useful for future work. 

Progressive education 
(Dewey’s terminology) emphasizes 
the social aspect of learning and 
interaction with peers. Hence, Dewey 
proposes a method of “directed 
living”, which means that students are 
engaged in an authentic, real-world 
context in which they can 
demonstrate their knowledge 
through collaboration and creativity. 
Therefore, we suggest engaging students 

into the digital learning environment that 

enables effective interaction and creates a 

rich collaborative learning experience. In 

such an environment, educational 

technology tools activate constructivist 

innovations which contribute to the 

realization of holistic, meaningful, 

purposeful, authentic, cooperative and 

problem-based learning. 

All in all, students have a very 

positive attitude towards the use of modern 

technologies in the constructivist classroom 

(Kirkwood, 2000; Živković, 2014). In 

fact, they are highly positive in their beliefs 

about benefits and usefulness of computers 

and the Internet in the learning process. 

 Conclusion 
 The purpose of this paper is to show the 

importance of modern technologies in the 



 

 

constructivist-orientedclassroom,highlighting 

the connection between constructivism and 

technologies. The focus is on the 

constructivist view of learning as an active 

process of constructing their own knowledge. 

Constructivism asserts that learning 

is the active process of constructing rather 

than passively acquiring knowledge, and 

instruction is the process of supporting the 

knowledge constructed by the learners 

rather than the mere communication of 

knowledge (Duffy & Cunningham, 1996; 

Jonassen, 1999). 

Constructivism provides a rich 

learning environment, and it represents the 

challenge for teachers, as well as for 

students to be engaged in meaningful 

performance tasks using digital 

technologies. 

The utilization of modern 

technology in the constructivist learning 

environment enables students to be 

responsible and active in the learning 

process (Živković, 2013), which contributes 

to enhance learning outcomes. 

The constructivist philosophy learning approach, 

together with the increasing influence of 

technological advancements in education, 

demand the use of meaningful authentic 

activities, to give the learning situation a 

purpose and meaning and, thus, to make the 

activity an example of situated cognition 

(Reeves et al., 2002). 

 

References 
Barr, R. B. and Tagg, J. (1995). From 

teaching to learning - A new paradigm 

for undergraduate education. Change, 

Nov/Dec. 13-25. 

Black , P. and Wiliam, D. (1998). 

Assessment and classroom learning in 

Assessment in Education, 5:1, 7-74. 

Brown, J. S., Collins, A., & Duguid, P. 

1989. Situated cognition and the culture of 

learning. 

Educational Researcher, 18 (1), 32-41. 
Brown, D. L. (1996). Kids, computers and 

constructivism. Journal of Instructional 

Psychology, 23 (3), 189-196 

Bruner, J. 1986. Actual Minds, Possible Worlds. 

Cambridge, MA: Harvard University Press. 

Butler-Pascoe, M.E. and Wiburg, K. M. 2003. 

Technology and Teaching English Language 

Learners. 

New York. Pearson Education, Inc. 

Copley, J. 1992. The integration of teacher 

education and technology: a 

constructivist model. In D. Carey, R. 

Carey, D. Willis, and J. Willis (Eds.), 

Technology and Teacher Education, 

Charlottesville, VA: AACE, 681. 

Cummins, James P. 1981. The Role of 

Primary Language Development in 

Promoting Educational Success for 

Language Minority Students. In Leyba, 

F. C. (Ed.) Schooling and Language 

Minority Students: A Theoretical 

Framework. Los Angeles, CA: 

Evaluation, Dissemination, and 

Assessment Center, California State 

University, 3-49. 

Dewey, John. 1966. Democracy and Education. 

New York: Free Press. 
Dudley-Evans, T., & St. John, M. J. 1998. 

Developments in English for specific 

purposes: A multi- disciplinary 

approach. Cambridge, Cambridge 

University Press. 

Duffy, T. M., & Cunningham, D. J. (1996). 

Constructivism: Implications for the 

design and delivery of instruction. In D. 

H. Jonassen (Ed.), Educational 

communications and technology (pp. 

170- 199). New York: Simon & 

Schuster Macmillan. 

Dunlap, J.C. and Grabinger, R.S. (1996a) 

Rich Environments for Active Learning 

in Higher Education. In Constructivist 

Learning Models in Higher Education 

B.G. Wilson (ED.) Englewood Cliffs 

NJ, Educational Technology 

Publications.Vygotsky,L.S. (1962) 

Thought and Language. Cambridge, 

MIT Press 

Gibbs, G. 1999. (Ed), Improving student 

learning using research to improve 

student learning, Oxford: Oxford 

Centre for Staff Development, pp3-10. 

Helland, B. (2004). The Constructivist 

Learning Environment Scorecard: A 

Tool to Characterize Online 

Learning. Online Submission, (ERIC 

Document Reproduction Service No 

ED492301) Retrieved March 9, 2009, 

from ERIC database. 

Huchinson, T, and Waters, A. 1987. English 

for Specific Purposes: A Learning-centered 

Approach. 

Cambridge: Cambridge University Press. 
Jonassen, D. H. 1994. “Thinking 

technology: Towards a Constructivist 



 

 

Design Model”. Educational 

Technology, April, 34-37. 

Jonassen, D. H., & Reeves, T. C. (1996). 

Learning with technology: Using 

computers as cognitive tools. In D. H. 

Jonassen (Ed.), Handbook of research 

for educational communications and 

technology, 1st edition. (pp. 693-719). 

New York: Macmillan. 

Jonassen, D., Peck, K., & Wilson, B. (1999). 

Learning with technology: A constructivist 

perspective. 

Upper Saddle River, New Jersey: Merrill. 
Jonassen, D. H. 2000. Revisiting activity 

theory as a framework for designing 

student-centered learning environments. 

In Jonassen, D. H., & Land, S. M. 

(Eds.), Theoretical foundations of 

learning environments (pp. 89-121). 

Mahwah, NJ: Lawrence Erlbaum. 

Kanuka, H. & Anderson, T. (1999) Using 

Constructivism in Technology-

Mediated learning; Constructing Order 

out of the Chaos in the Literature. 

Radical Pedagogy, 1(2). [Accessed 

online] 

http://radicalpedagogy.icaap.org/conten

t/issue1_2/02kanuka1_2.html. 

23/04/2003Kim, H. B, Fisher, D. L, and 

Fraser, B. J. (1999). Assessment and 

investigation of constructivist science 

learning environments in Korea. 

Research in Science and Technological 

Education, 17:239–249. 

Kirkwood, J. J. (2000). The status of 
technology education in elementary 

schools as reported by beginning 
teachers. Journal of Industrial Teacher 

Education, 37(3), 1-15. Kozma, R. B. 
(1987). The implications of cognitive 

psychology for computer-based learning 

tools. 

Educational Technology, 27, 20-25 

Lave, J. & Wenger, E. 1991. Situated learning: 

Legitimate peripheral participation. 

Cambridge UK: Cambridge University 

Press. 

Negroponte, N., Resnick, M., Cassell, J. (1997). 

Creating a learning revolution. 

http://www.education.unesco.org/unesco/edu

cprog/lwf/doc/portfolio/opinion8.htm. 

Perkins, D. (1991). Technology meets 

constructivism: Do they make a 

marriage? Educational Technology, 

31(5), 18-23. 

Piaget, J. (1968). Structuralism. Translated 

(1971). New York: Harper and Row. 

Purpura, J. and Graziano-King, J. 

(2003). Investigating the Foreign 

Language Needs of Professional School 

Students in International Affairs. 

Working Papers in TESOL &Applied 

Linguistics, 4 (1), 1-33. 

Reeves, T.C., J. Herrington & R. Oliver, 

(2002). "Authentic activities and online 

learning". In A. Goody, J. Herrington 

& M. Northcote (Eds.), Quality 

conversations: Research and 

Development in Higher Education, 

Volume 25 (pp. 562-567). Jamison, 

ACT: HERDSA. 

http://www.ecu.edu.au/conferences/her

dsa/main/papers/ref/pdf/Reeves.pdf  

Young L.D. (2003). Bridging Theory and 

Practice: Developing Guidelines to 

Facilitate the Design of Computer-

based Learning Environments. 

Canadian J. Learn. Technol, 29(3), 

Fall/Autumn.Retrieved May 14, 2007, 

from http://www.cjlt.ca/ 

Vygotsky, L. S. (1978). Mind in society: 

The development of higher psychology 

process. Cambridge, MA: Harvard 

University Press. (Original published in 

1930). 

Wilson (Ed.), (2004). Constructivist 

learning environments. Englewood 

Cliffs, NJ: Educational Technology 

Publication. 

Živković, S. (2011). Modernization of 

English as Foreign Language Studies in 

University Education. Second 

International Scientific Conference: 

University Education in Transition, 

Transition in University Education – 

Modern and Universal. Belgrade. 

Higher Education Institution for 

Applied Studies for 

Entrepreneurialship. 

Živković, S. (2013). To Modernize or not to 

Modernize - There is no Question. 

Academic Journal of Interdisciplinary 

Studies. MCSER Publishing: Rome-

Italy. 

Živković, S. (2014). Constructivism – An 

Emerging Trend in ESP Teaching and 

Learning. Language, Literature and 

Culture in Education. Nitra, Slovakia. 

http://radicalpedagogy.icaap.org/content/issue1_2/02kanuka1_2.html
http://radicalpedagogy.icaap.org/content/issue1_2/02kanuka1_2.html
http://www.education.unesco.org/unesco/educprog/lwf/doc/portfolio/opinion8.htm
http://www.education.unesco.org/unesco/educprog/lwf/doc/portfolio/opinion8.htm
http://www.ecu.edu.au/conferences/herdsa/main/papers/ref/pdf/Reeves.pdf
http://www.ecu.edu.au/conferences/herdsa/main/papers/ref/pdf/Reeves.pdf
http://www.cjlt.ca/

